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Ohio’s Comprehensive Educator Accountability System 
 
The Ohio Teacher Evaluation System (OTES) is to be put in place in a statewide system of educator accountability that includes specific supports for pre-service 
teachers and resident educators, as well as educators across the full continuum of experience, skill, and knowledge in their profession.  
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Definition of Teacher Effectiveness 
 
The scope of work of the Ohio Teacher Evaluation Writing Team during 2009-2010 included extensive study of model evaluation systems throughout the 
country.  Many state systems were examined in depth (e.g., District of Columbia Public Schools, Delaware, New Mexico, Colorado) for a standards-based 
definition of teacher effectiveness.  Research was supplemented by the work of Charlotte Danielson, Laura Goe, New Teacher Center, and Learning Point 
Associates.   
 
After conducting extensive research, the following definition of teacher effectiveness was developed by educational practitioners in Ohio and is reinforced by 
Ohio’s Standards for the Teaching Profession.  Clearly the research supports the direct connection between effective teaching and high student achievement.  
 Inherent in this definition is the expectation that all students will demonstrate a minimum of one year of growth based on standard and reliable measures.   
 
Effective teachers: 

 Understand student learning and development, respect the diversity of the students they teach, and hold high expectations for all students to achieve 

and progress at high levels; 

 Know and understand the content areas for which they have instructional responsibility; 

 Understand and use varied assessments to inform instruction, and evaluate and ensure student learning; 

 Plan and deliver effective instruction that advances the learning of each individual student; 

 Create a learning environment that promotes high levels of student learning and achievement for all students; 

 Collaborate and communicate with students, parents, other teachers, administrators and the community to support student learning; and  

 Assume responsibility for professional growth and performance as an individual and as a member of a learning community.  
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The Framework for the Ohio Teacher Evaluation System  
 
Teacher quality/effectiveness is the most important school-based factor impacting student learning. However, the dimensions of teacher quality that mean the 
most, and the ways they might be measured, are part of a national debate taking place in the offices and conference rooms of policy makers, researchers, and 
education practitioners. In the past, most teacher quality studies focused on inputs, such as a teachers’ certification or expertise, rather than what teachers 
actually do in the classroom. In addition, past teacher rating systems have not been particularly meaningful or informative. Research reported by the New 
Teacher Project shows that 99 percent of teachers are all rated the same, and most teacher rating systems don’t factor in student achievement.  
 
More emphasis is now appropriately being placed on measuring teacher effectiveness based on practices that they apply in their classroom and how much 
students actually learn. Ohio now has the necessary data to develop growth models in combination with performance assessment as a means to measure 
teacher effectiveness.  Part of the state’s work will be around testing multiple measures of teacher effectiveness and determining which ones are valid to create 
a credible system of evaluation. Assessment results should be a tool to inform employment and dismissal decisions, opportunities for advancement and 
organizational improvement.  
 
The Ohio Teacher Evaluation System was designed to develop teacher expertise and effectiveness over time with an emphasis on multiple student outcomes as 
a measure of teacher quality. The OTES framework for all teachers includes the following: 

 

 
1. Self-Assessment Against the Ohio Standards for the Teaching Profession 

2. Analysis of Student Data  

3. A Process for Regular Observations 

4. Formative Assessment 

5. Collection of Artifacts and Evidence Indicators  

6. Student Growth Data  

7. Written Summative Evaluation  
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The Structure of the Evaluation System  
 
The OTES model recognizes that teachers at different levels of their careers may be evaluated differently on an annual basis and so includes three options.  

 OPTION A Beginning Teacher 

 OPTION B Career/Continuing Teacher (Local Contract Non-Evaluation Year)  

 OPTION C Career/Continuing Teacher (Local Contract Evaluation Year) 

Option A is an observation-based model. Option B replaces formal observation with a professional project. Option C incorporates goal-setting and formal 
observations and is designed for experienced teachers in a local contract evaluation year. In all options, teachers will be assessed formatively throughout the 
academic year. These formative assessments and varied data on teacher performance will be combined at year end to form the summative evaluation.    
  

OTES MODEL – OPTION A 
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Self-
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OTES MODEL – OPTION C 

Formative Assessment 

= 
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Evaluation 

Self-
Assessment 

+ 
Student 

Data 
Analysis 
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Setting 
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#1 
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Observation 

Rating 
+ 
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Performance 
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+ 
Communication
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Improvement and Remediation 
Beginning teachers and experienced teachers who are encountering difficulty require structured organizational support and assistance. Teachers who do not 
meet the expectations of performance as determined during formative assessment and summative evaluation are required to have an Improvement and 
Remediation Plan.  Written plans are to be developed by the evaluator when a teacher receives an unsatisfactory or needs improvement rating.  (For more 
information, refer to the section of this document on The OTES Improvement and Remediation Plan.)    
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Weighting in the System 
 
Weighting of Standards 
Some standards-based evaluation systems include weighting of specific standards (e.g., some standards carry greater importance).  The Ohio Teacher Evaluation 
System does not include a weighting factor for standards as it is believed that all of the seven standards described in the Ohio Standards for the Teaching 
Profession are critical in determining teacher effectiveness. All standards are evaluated in the self-assessment process. The first five are evaluated in the 
observation process. The last two standards are evaluated in the tools for evaluating communication and professionalism.  
 
Weighting of Evidence 
The Ohio Teacher Evaluation System increases expectations for teacher performance as teachers gain experience and expertise. In OTES, student growth 
measures along with observations of teachers’ practice, goal-setting with evidence/artifacts of teaching and learning, and evaluation of teachers’ 
professionalism determine the level of teacher effectiveness.  
 
The Ohio Teacher Evaluation System Writing Team reached consensus on the need for weighting of varied components based on years of experience and 
licensure.  The chart below represents the Team’s best thinking and recommendation based on extensive research.  The discussions will continue on the choices 
districts have in weighting of the components (as listed below), and what measures of student growth and performance will be used.   
 
The table below shows how evidence will be weighted.  

Measure 

OTES MODEL—OPTION A: 

BEGINNING TEACHER* 

OTES MODEL—OPTION B: 

CAREER/CONTINUING TEACHER  
(LOCAL CONTRACT NON-

EVALUATION YEAR) 

OTES MODEL—OPTION C: 

CAREER/CONTINUING TEACHER  
(LOCAL CONTRACT 

EVALUATION YEAR) 

Planned Interim** Planned Interim** Planned Interim** 

Formal Observation Process 40-90%  90% -- -- 30% 50% 

Professional Goal-Setting Process -- -- 15% 40% 15% 40% 

The Professional Project -- -- 30% 50% -- -- 

Student Growth and Performance Data***       0-50%40% -- 50% -- 5050%% -- 

Communication and Professionalism 10%  10% 5% 10% 5% 10% 

*Year 1 teachers will not have student growth and performance data. The percentage weighting will adjust from Year 1, as teachers have more robust student 
growth data upon which their evaluations can in part be based.  
**Until the details of the student growth and performance data system are defined, teachers will not be evaluated based on student growth data. The gray-
shaded columns labeled Interim represent potential weighting during this initial phase of implementation of OTES.   
*** Per State Legislation 
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How This Document Is Organized 
 
This document is organized in two main sections.  
 
Section 1: The OTES Model section provides a model evaluation system – both the process and the tools – that could be used as is by a district implementing a 
new teacher evaluation system. 
 
Section 2: The OTES Implementation section provides guidelines for districts engaged in the process of reviewing their current system and implementing a new 
system tailored to the specific needs and context of their district.  
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This section includes: 
 

Step 1: Identifying Roles and Responsibilities (for Options A, B, and C) 
Step 2: Self-Assessment (for Options A, B, and C) 
Step 3: Analysis of Student Data (for Options A, B, and C) 
Step 4: Assessment of Teacher Expertise and Performance 

Step 4.a (for Options A and C): The Formal Observation Process 
Step 4.b (for Options B and C): The Goal-Setting Process 
Step 4.c (for Option B): The Professional Project 

Step 5: Evidence of Communication and Professionalism (for Options A, B, and C) 
Step 6: Assessment of Student Growth [still to be determined] 
Step 7: Summative Evaluation of Teacher Effectiveness 
The OTES Improvement and Remediation Plan 

 
This section provides tools and guidelines for each component – shown below – of the three options of the Ohio Teacher Evaluation System (OTES). 
 

Component of OTES 
OPTION A:  

BEGINNING TEACHER 

OPTION B:  
CAREER/CONTINUING TEACHER  

(LOCAL CONTRACT NON-EVALUATION YEAR) 

OPTION C:  
CAREER/CONTINUING TEACHER  
(LOCAL CONTRACT EVALUATION YEAR) 

Formal Observation Process    

The Goal-Setting Process    

The Professional Project    

Communication and Professionalism    

Student Growth and Performance Data*    

 
*The details of the student growth and performance data system are still being determined. In the initial implementation of OTES, teachers will not be evaluated 
based on student growth data.  
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Step 1: Identifying Roles and Responsibilities (for Options A, B, and C)  

An effective teacher evaluation system depends upon the collaborative nature of the assessment and the ongoing communication between the teacher and 
his/her evaluator. The goal of the teacher evaluation system is that both teachers and, as a result, students increase levels of performance and achievement. The 
evaluator plays an essential role in helping teachers identify their professional strengths and areas for growth. Expectations for both teachers and evaluators are 
described here. 
 

OTES Model—Option A Expectations 
 
Expectations for Teachers  

• Participation in a planning conference with the evaluator to establish plans, evaluation criteria and evidence indicators for the evaluation period. 
• Thoughtful completion of the self-assessment tools and the student data analysis. 
• Participation in a minimum of two observations with the evaluator, following the OTES protocols for observations and the timeline determined by the 

local collective bargaining agreement.   
• Receptiveness to the feedback from the evaluator and willingness to engage in professional development to foster professional growth. 

 

Expectations for the Evaluator* 
• Initial meeting with all new teachers and those new to the evaluation system to explain the evaluation process and components.  
• Participation in a planning conference with each teacher to establish plans and determine evaluation criteria and evidence indicators for the evaluation 

period. 
• Formal observation of the teacher at two scheduled points during the academic year, following the OTES protocols for observations and the timeline 

determined by the local collective bargaining agreement.   
• Written feedback within/after each observation conference cycle.  
• Provision of appropriate, timely feedback; targeted resources; and guidance to assist the teacher in continuing in professional growth.  
• A summative evaluation report at the end of each year to be completed no later than the 10th day of April (see Due Process, page XX). 
 

* Evaluator refers to an administrator, consultant, or peer conducting the observation.    
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Step 2: Self-Assessment (for Options A, B, and C) 
 
Once teachers and evaluators understand their roles and responsibilities in the evaluation system and have held their first formal conversation or meeting 
together, the next step in the Ohio Teacher Evaluation System (OTES) is for all teachers, regardless of which option of the OTES model they are following, to 
reflect on their teaching practice. Reflective practice is a way for teachers to consider what they know and are able to do, thereby identifying areas of strength 
and areas that need to be further developed.   
 
Districts may decide which of the following tools help their teachers engage in the process of reflection and self-assessment. The following three tools may be 
used in whole or part.  
 
2.1 At the broader level, the tool Using the Standards for the Teaching Profession for Self-Assessment will help teachers begin to reflect on their practice, 
knowledge, and skills against the benchmark of the Ohio Standards for the Teaching Profession. This tool uses guiding questions at the element level to probe 
teacher’s level in each standard area. 
 
2.2 As a second option, teachers may wish to reflect more deeply on their practice using the Ohio Continuum Tool for Teacher Self-Assessment. The Ohio 
Continuum of Teacher Development was developed to support Ohio’s educators as they develop the skills and knowledge to provide the highest quality 
education to Ohio students. The Continuum is based on the Ohio Standards for the Teaching Profession and describes teachers’ development throughout the 
course of their careers, and includes a column for recording supporting evidence.   
 
2.3 Finally, after one or both of the above tools have been used for self-assessment, the Self-Assessment Summary Tool is provided to help the teacher focus on 
areas of strength and areas for growth, think about sources of evidence and establish two overall priorities for professional growth.      
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This tool, Using the Standards for the Teaching Profession for Self-Assessment, will help teachers begin to reflect on their practice, knowledge, and skills against 
the benchmark of the Ohio Standards for the Teaching Profession. This tool is provided on pages 79-83 in the standards book or through the Educator Standards 
Board website:  Understanding and Using the Standards. 
 

 
  Using the Standards for the Teaching Profession for Self-Assessment 

Ohio’s Standards for the Teaching Profession were not written as evaluation instruments. They can and should, however, be used for self-

assessment and to identify areas for growth and further professional development.  

 

Teacher Self-Assessment Tool: Standards-Based Guiding Questions 
 

One way to consider your strengths and weaknesses as a teacher is to respond to focused, guiding questions related to effective instructional 

practices. Any questions to which you respond at levels 1, 2 or 3 may be areas for growth. Remember that this tool is confidential – it is not 

intended as an external tool for evaluation. This is an opportunity to be personal and honest in your assessment for self-improvement. You may 

wish to do this activity with a trusted peer or colleague to allow for additional discussion and reflection.  

 

Standard #1: Students 

Teachers understand student learning and development, and respect the diversity of the students they teach. 

ESSENTIAL QUESTION: Do you understand your students’ backgrounds and learning styles and needs, and expect that all of your students can 

achieve?  

Consider each of the statements below. Choose the response that most accurately represents your performance. 

I understand how students learn and I know the developmental characteristics of different 

age groups of students. 

1 

Never 

2 

Rarely 

3 

Sometimes 

4 

Frequently  

5 

Always 

I use my knowledge of what students know and are able to do to meet the needs of all of 

my students. 

1 

Never 

2 

Rarely 

3 

Sometimes 

4 

Frequently  

5 

Always 

I expect that all students will achieve to their full potential. 1 

Never 

2 

Rarely 

3 

Sometimes 

4 

Frequently  

5 

Always 

I demonstrate respect for my students’ diverse cultures, language skills and experiences. 1 

Never 

2 

Rarely 

3 

Sometimes 

4 

Frequently  

5 

Always 

I assist in the appropriate identification, instruction, and intervention for gifted students, 

students with disabilities and at-risk students.  

1 

Never 

2 

Rarely 

3 

Sometimes 

4 

Frequently  

5 

Always 
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The Ohio Continuum Tool for Teacher Self-Assessment was developed to enable teachers to reflect and self-assess more deeply against the benchmarks of the 
indicators in the standards and to consider evidence supporting their self-assessment.  
 

 
  Ohio Continuum Tool for Teacher Self-Assessment 

Name:          Date:      
Directions: 

 Read across the row of indicators for each element of each standard 

 Underline or highlight the descriptors that best match your teaching performance 

 Record the evidence that supports your rating  

Standard 1: STUDENTS 
Teachers understand student learning and development and respect the diversity of the students they teach. 
 

 
EMERGING DEVELOPING PROFICIENT  ACCOMPLISHED DISTINGUISHED EVIDENCE 

Element 1.1  

Teachers display 

knowledge of 

how students 

learn and of the 

developmental 

characteristics of 

age groups.  

Knowledge of Human Development  

Teachers 

demonstrate an 

understanding of 

research on human 

(student) 

development 

(physical, social, 

emotional, cognitive, 

and linguistic).  

 

They demonstrate 

understanding that 

student development 

(physical, social, 

emotional, cognitive 

and linguistic) 

influences learning 

and plan instruction 

accordingly.  

…and 

Teachers examine 

student development 

(physical, social, 

emotional, cognitive, 

and linguistic) to 

identify student 

readiness in order to 

design instruction.  

 

 

…and 

Teachers 

demonstrate their 

knowledge of how 

learning occurs. 

 

They understand 

how students acquire 

skills and develop 

disciplinary thinking 

processes; they 

create learning 

activities and select 

appropriate 

instructional 

strategies for 

students’ ages, 

abilities and learning 

styles. 

…and 

Teachers analyze 

individual and group 

performance in order 

to design instruction 

that meets a range of 

learner needs. 

 

 

…and 

Teachers provide 

leadership to 

colleagues on 

utilizing research on 

cognitive, social and 

emotional 

development to 

establish 

differentiated goals 

that meet the needs 

of each student.  
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Self-Assessment Summary Tool  
 
Name:             Date:       
 
Directions: Teachers should briefly describe strengths and areas for growth for each standard. Then, look across all of the standards holistically and identify two priorities for the 
upcoming year. Note these two priorities with check marks in the far-right column. 
 

Standard Strengths Areas for Growth 
Priorities 
(Check 2) 

Standard 1: Students 

 Knowledge of how students learn and of student development 

 Understanding of what students know and are able to do 

 High expectations for all students 

 Respect for all students 

 Identification, instruction and intervention for special 
populations 

   

Standard 2: Content 

 Knowledge of content 

 Use of content- specific instructional strategies to teach 
concepts and skills 

 Knowledge of school and district curriculum priorities and Ohio 
academic content standards 

 Relationship of knowledge within the discipline to other content 
areas 

 Connection of content to life experiences and career 
opportunities 

   

Standard 3: Assessment 

 Knowledge of assessment types 

 Use of varied diagnostic, formative and summative assessments 

 Analysis of data to monitor student progress and to plan, 
differentiate, and modify  instruction 

 Communication of results 

 Inclusion of student self-assessment and goal-setting 
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Standard Strengths Areas for Growth 
Priorities 
(Check 2) 

Standard 4: Instruction 

 Alignment to school and district priorities and Ohio academic 
content standards 

 Use of student information to plan and deliver instruction 

 Communication of clear learning goals 

 Application of knowledge of how students learn to instructional 
design and delivery 

 Differentiation of instruction to support learning needs of all 
students  

 Use of activities to promote independence and problem-solving 

 Use of varied resources to support learner needs 

   

Standard 5: Learning Environment  

 Fair and equitable treatment of all students 

 Creation of a safe learning environment  

 Use of strategies to motivate students to work productively and 
assume responsibility for learning 

 Creation of learning situations for independent and 
collaborative work 

 Maintenance an environment that is conducive to learning for 
all students 

   

Standard 6: Collaboration & Communication 

 Clear and effective communication 

 Shared responsibility with parents/caregivers to support 
student learning 

 Collaboration with other teachers, administrators, school and 
district staff 

 Collaboration with local community agencies 

   

Standard 7:  Professional Responsibility and Growth 

 Understanding of and adherence to professional ethics, policies 
and legal codes 

 Engagement in continuous, purposeful professional 
development 

 Desire to serve as an agent of change, seeking positive impact 
on teaching quality and student achievement 
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Step 3: Analysis of Student Data (for Options A, B, and C) 
 
Effective teachers regularly review evidence of their students’ learning to assess the current level of performance against a set of desired learning goals. By 
examining student work teachers have the opportunity to assess the impact of their own teaching on student progress, identify specific learning needs, and 
consider how to adjust instruction in response to those needs.  It is important that teachers examine a range of data types and sources so as to ensure they have 
a comprehensive understanding of what their students know and are able to do to support the design and implementation of appropriate and relevant learning 
activities to foster the growth of students over time. 

 
As part of the Ohio Teacher Evaluation System teachers are required to gather data about their students to complete a Data Measures Inventory. A variety of 
sources should be examined in order to create a comprehensive picture of the students they teach. Teachers will be asked to: 

 Identify demographic data about their students and school/district (age ranges, ethnicity, SES, attendance or graduation rates); 

 Examine the range of student learning needs ; 

 Describe evidence of academic performance of students  as indicated by previously administered assessment; and 

 Formatively assess student progress during the academic year. 

For elementary teachers who are self-contained, teachers will select a subject area to focus on such as English language arts or mathematics. For teachers who 
teach a specific discipline or set of subjects, they will select one class to gather data.  
 
To gather this data, teachers may consult these resources: 

 District and Building Local Report Card 

 EMIS report for class or class period   

 Other data sources as needed and/or available 
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Data Measures Inventory for the Classroom 
 
Teacher Name:                 Grade Level:                  Subject Area:                    Date:       

 
Classroom Data  Building-Level Data* 

Total Number of Students                

 

Age Range       

Number of Male Students                 

Number of Female Students                 

Attendance and/or 
Graduation Rates 
(percentage for building or 
district as relevant)* 
 
        Attendance Rates 
 
        Graduation Rate  

Ethnicity of Students  (give numbers of students) 
       Black, non-Hispanic 

       Native American/Alaskan Native 

       Asian/Pacific Islander 

      Hispanic 

      White, non-Hispanic 

      Other: 

Language Proficiency of Students  
(give numbers of students) 
 
      Fluent English Proficient 

      Limited English Proficient 
Previously demonstrated 
academic performance 
(percentage for building 
for grades 3-8 and 10 for 
all tested subjects)* 
 
       Limited 

       Basic 

       Proficient 

      Accelerated 

      Advanced 

Identified Special Needs Categories (give numbers of students) 
 
       Speech/language impaired          Specific learning disability          Visually and/or hearing impaired  
 
      Developmentally delayed            Autism          Emotionally disturbed       Gifted      
 
      Other (Specify) :            

Formative Assessment Data Gathered During Current School Year 
Specify academic area of assessment:  
 
Describe student performance outcomes:  
 
 
 

Percentage Economically 
Disadvantaged*   
 
               
 
*Use Ohio Report Card 
data 
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Step 4: Assessment of Teacher Expertise and Performance (for Options A, B, and C) 
 
All teachers, at all stages of their careers, will be assessed on their expertise and performance—in the classroom and at setting and meeting their 
professional goals and plans.  
 
This step in OTES differs for new teachers and for more experienced teachers and by the annual evaluation cycle. 
 

Option A: Beginning Teacher   
Teachers will engage in the Formal Observation Process (4.a) only. 
 
Option B: Career/Continuing Teacher (Local Contract Non-Evaluation Year) 
Teachers will engage in the Goal-Setting Process (4.b) and complete a Professional Project (4.c).   
 
Option C: Career/Continuing Teacher (Local Contract Evaluation Year) 
Teachers will engage in the Formal Observation Process (4.a) and the Goal-Setting Process (4.b). 
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Step 4.a (for Options A and C): The Formal Observation Process 
 
Observations of teaching provide important evidence when assessing a teacher’s performance and effectiveness.  As an evaluator* observes a teacher engaging 
students in learning, valuable evidence may be collected on multiple levels.  As part of the formal observation process, on-going communication and 
collaboration between evaluator and teacher help foster a productive professional relationship that is supportive and leads to a teacher’s professional growth 
and development.   
 
Steps 4.a.1 & 4.a.2:  Planning and observation of classroom teaching and learning 
 
A planning tool is used to help the teacher and evaluator prepare for the observation.  At the Pre-Conference, the evaluator and teacher discuss what the 
evaluator will observe during the classroom visitation. Important information is shared about the characteristics of the learners and learning environment.  
Specific information is also shared about the objectives of the lesson, and the assessment of student learning. During the classroom observation, the evaluator 
documents specific information related to teaching and learning.                             
 
Steps 4.a.3 & 4.a.4:  Reflection and formative assessment of the classroom observation  
 
Following the lesson, the teacher reflects on the lesson and how well the student learning outcomes were met.  Professional conversations during the Post-
Conference will provide the teacher with feedback on the observed lesson, and may identify additional strategies and resources.   The evaluator will make 
recommendations and commendations which may become part of the teacher’s professional development plan. 
 
Note that in OTES, the observation process includes guidelines for formal observations and for focused observations. The specific terms used to describe these 
types of observations will vary by district, dependent upon the local contract. Some districts may refer to the OTES formal observation as a clinical observation. 
Some districts may refer to the OTES focused observation as an informal observation. In OTES, the terms are used as follows: 

 The Formal Observation is one in which the evaluator spends an extended period of time (at least 30 minutes) observing the delivery of a complete 

lesson or unit of study and makes notes across various elements of the teacher’s performance.   

 The Focused Observation is an informal, brief observation that may be scheduled or unscheduled and is designed to provide ongoing support or 

guidance in a focused area of performance for teachers following Options B or C. (It is anticipated that this type of focused support or guidance will be 

provided by mentors in the residency program for new teachers.)  

The Ohio Department of Education expects that this terminology will vary by district, but expects these elements to be in place in a comprehensive evaluation 
system. The expectation in OTES is that resident educators will be evaluated in part on two announced formal observations, which follow the OTES protocol. 
Teachers following Option C, in local contract evaluation years, will also be evaluated in part on the basis of two announced formal observations, as well as on 
focused observations as needed.   
 
* Evaluator refers to an administrator, consultant, or peer conducting the observation 
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4.a.1   Pre-Conference  (Evaluator and Teacher) 
      Tool:  Pre-Observation Planning and Lesson Reflection 
                 Form                      

 4.a.2  Classroom Observation  (Evaluator) 
       Tool:  Observation Narrative Form 
                  Focused Observation Form 
 

 

 

 

 
4.a.4  Post-Conference  (Evaluator and Teacher) 
      Tool:  Observation Narrative Form  
 

 4.a.3  Lesson Reflection  (Teacher) 
      Tool:  Pre-Observation Planning and Lesson Reflection 
     Form 
 

 

Ohio Teacher Evaluation System        The OTES Model 

 

The Formal Observation Process 
 
 
 

                                                                

             Plan                                 
          

 
                                                                

                             
 

                             Observe 

                                                         
                   

                       
              

          
                                                   

                                                  Reflect     

                                                                                 
      
                                               
 

                                                                       Formative 
                                                    Assessment 
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Ohio Teacher Evaluation System        The OTES Model 

 

Pre-Observation Conference: Guidelines for Evaluators        Step 4.a.1 
 

At a minimum, all teachers should bring the following to their pre-observation conference meeting: 

 A completed self-assessment (which may include the completed Using the Standards for the Teaching Profession for Self-Assessment tool, 

the Ohio Continuum Tool for Teacher Self-Assessment, and the Self-Assessment Summary Tool) 

 A completed Analysis of Student Data  

 The Pre-Observation Planning and Lesson Reflection Form with the left side completed 

These will serve as the basis of the content of the pre-observation conference discussion.  
 
In addition, evaluators should bring copies of: 

 The Observation Narrative Form  

 The Observation Rating Rubric 

These documents will be helpful to make the evaluation transparent and provide teachers with detailed insight into the criteria for evaluation.  
 
During the pre-observation conference, questions like the following will be helpful for evaluators to better understand the teacher’s instructional 
planning process and thinking: 
  

 What are the demographics of the student population in the classroom? 

 What is known about the level of students in terms of their skills and content knowledge? 

 How do these demographics and assessment data translate into specific student needs? 

 How will the planned instruction meet the needs of these students? 

 What are the teacher’s strengths to meet the needs of these students? 

 What can the teacher do (areas for growth) to better meet these student needs? 
 

As a result of the conference, teachers may make revisions to the Pre-Observation Planning and Lesson Reflection Form.  
 

NOTE: The Appendix to the OTES document includes suggestions for effective questioning in teacher-evaluator conferences. Please consult this 
Appendix for additional guidance in planning and carrying out effective teacher-evaluator conferences.   
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Ohio Teacher Evaluation System        The OTES Model 

 

Pre-Observation Planning and Lesson Reflection Form                     Teacher Name______________________________ 
 
Directions to Teachers: 
Complete the left side of this form (as a guide) prior to the lesson to be observed.  Note that the questions provided are intended to guide thinking and 
conversation; every question may not be answered or relevant for every observation. You may also choose to attach lesson or unit plans. Provide your evaluator 
with a copy of this form to be used for discussion during the pre-observation conference and for reference during the classroom observation.  
Complete the right side of this form following the lesson that was observed.  Use this form to reflect on the lesson, and take a copy to your evaluator to be used 
for discussion during the post-observation conference. 
 

  Planning (Pre-Observation) Reflection (Post-Observation) 

P
LA

N
 

FOCUS (Standard 4: Instruction) 

 What is the focus for the lesson?  

 What content will students know/understand? 
What skills will they demonstrate? 

 What standards are addressed in the planned 
instruction? 

 Why is this learning important?  
 

 
 
 
 

 

ASSESSMENT DATA (Standard 3: Assessment) 

 What assessment data was examined to inform 
this lesson planning? 

 What does pre-assessment data indicate about 
student learning needs? 

    
 
 
 
 

 

PRIOR CONTENT KNOWLEDGE/ 
SEQUENCE/CONNECTIONS  
(Standard 1: Students / Standard 2: Content / 

Standard 4: Instruction) 

 What prior knowledge do students need? 

 What are the connections to previous and future 
learning? 

 How does this lesson connect to students’ real-
life experiences and/or possible careers?  

 How does it connect to other disciplines? 
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Pre-Observation Planning and Lesson Reflection Form (page 2) 
  Planning (Pre-Observation) Reflection (Post-Observation) 

P
LA

N
 

KNOWLEDGE OF STUDENTS (Standard 1: 

Students) 

 What should the evaluator know about the 
student population? (See Data Measures 
Inventory for the Classroom) 

 How is this a developmentally appropriate 
learning activity? 
 

  

TE
A

C
H

 

LESSON DELIVERY (Standard 2: Content / Standard 

4: Instruction) 

 How will the goals for learning be communicated 
to students? 

 What instructional strategies and methods will 
be used to engage students and promote 
independent learning and problem solving? 

 What strategies will be used to make sure all 
students achieve lesson goals? 

 How will content-specific concepts, assumptions, 
and skills be taught? 
 

  

DIFFERENTIATION (Standard 1: Students / 

Standard 4: Instruction) 

 How will the instructional strategies address all 
students’ learning needs? 

 How will the lesson engage and challenge 
students of all levels? 

 How will developmental gaps be addressed? 
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Pre-Observation Planning and Lesson Reflection Form (page 3) 
  Planning (Pre-Observation) Reflection (Post-Observation) 

TE
A

C
H

 

RESOURCES (Standard 2: Content / Standard 4: 

Instruction) 

 What resources/materials will be used in 
instruction? 

 How will technology be integrated into lesson 
delivery? 

 
 
 
 
 

  

CLASSROOM ENVIRONMENT  
(Standard 1: Students / Standard 5: Learning 
Environment) 

 How will the environment support all students? 

 How will different grouping strategies be used? 

 How will safety in the classroom be ensured? 

 How will respect for all be modeled and taught? 
 
 
 

  

A
SS

ES
S 

ASSESSMENT OF STUDENT LEARNING  

(Standard 3: Assessment)  

 How will you check for understanding during the 
lesson? 

 What specific products or demonstrations will 
assess student learning / achievement of goals 
for instruction? 

 How will you ensure that students understand 
how they are doing and support students’ self-
assessment? 

 How will you use assessment data to inform your 
next steps? 

  

 
Pre-Conference Initials:  Teacher                        Evaluator                       Date & Time of Pre-Conference:       
      
 
Post-Conference Initials:  Teacher                      Evaluator                       Date & Time of Post-Conference:   
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Ohio Teacher Evaluation System        The OTES Model 

 

Formal Observation: Guidelines for Evaluators         Step 4.a.2 
 

Evaluators should bring the following to the formal observation: 

 The most recent version of the teacher’s Pre-Observation Planning and Lesson Reflection Form (with any revisions from the conference) 

 The Observation Narrative Form 

 The Evaluator’s Observation Notes Form (optional) 

The evaluator should use the Observation Narrative Form to record observable evidence around each element on the form. (Or, if the evaluator 
prefer, he or she can use the optional Evaluator’s Observation Notes Form and then transfer these notes onto the Observation Narrative Form to 
be shared during the conference with the teacher.) Observation notes should document what is observable in the classroom – what is seen, heard, 
or observed. These notes should not include an evaluation or analysis of what this evidence suggests about the teacher’s practice.  
 
All criteria may not be seen in one formal observation. The OTES system was designed with the assumption that evaluators would see a teacher’s 
performance in each of these areas over time and that additional artifacts and data can be collected over the course of the year and discussed in 
teacher-evaluator conferences to provide evidence of the teacher’s performance in each area.  
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Ohio Teacher Evaluation System        The OTES Model 

Evaluator’s Observation Notes Form (Optional)  
 
Teacher  __________________________________________________ Date _______________ Observation (circle one)     1                  2              
 
The evaluator may use this form to record notes during the observation and then transfer them to the Observation Narrative Form for the conference. If the 
evaluator uses this abbreviated form, the longer form should be reviewed prior to ensure that the evaluator captures important observations and evidence.  
   

Criteria for Observation Evaluator Observations 

TEACH: Lesson Delivery 

 Activities to promote independence 
and problem-solving 

 Content- specific instructional 
strategies 

 Knowledge of how students learn  

 Understanding of content-specific 
knowledge/skills 

 

TEACH: Differentiation  

 Identification, instruction and 
intervention for special populations 

 Differentiation of instruction  
 
 
 

 

TEACH: Resources  

 Varied resources to support learner 
needs  

 Use of technology  
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Criteria for Observation Evaluator Observations 

TEACH: Classroom Environment 

 Motivation strategies 

 Independent and collaborative work 

 Safe and respectful  environment  

 Conducive to learning for all  

 

ASSESS: Assessment of Student Learning 

 Varied diagnostic, formative and 
summative assessments  

 Data to monitor progress and plan, 
differentiate, and modify  instruction  

 Student self-assessment 

 Communication of results 
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Ohio Teacher Evaluation System        The OTES Model 

Observation Narrative Form  
 
Observation (circle one)     1                  2                 
Teacher  __________________________________________________  Evaluator  ________________________________________________  
School  ___________________________________________________  Date & Time of Pre-Conference   _______________  
Subject  _______________________________     Date & Time of Observation  __________________ 
Grade  _______         Date & Time of Post-Conference  _______________                                                           
 
 
DIRECTIONS:  During the classroom observation, the evaluator records evidence for each of the following.  

  

 Criteria for Observation Possible Sources of Evidence1 Evaluator Observations 

TE
A

C
H

 

LESSON DELIVERY 
(Standard 2: Content / 

Standard 4: Instruction) 

 Use of activities to 
promote 
independence and 
problem-solving 

 Use of content- 
specific instructional 
strategies to teach 
concepts and skills  

 Application of 
knowledge of how 
students learn to 
instructional design 
and delivery  

 Demonstration of 
accurate 
understanding of 
content-specific 
knowledge and skills 

 Clear procedures 

 Clarity of objectives 

 Student understanding of 

objectives and of how to 

participate 

 Meaningful use of examples to 

support student learning 

 Student behaviors and products 

that indicate engagement 

 Evidence of standards in 

delivery of lesson 

 Accurate delivery of content; 

effective communication of 

content 

 Use of strategies to engage all 

students in learning 

 

                                                 
1
 The Possible Sources of Evidence are intended to serve as a guide; it is not expected that the evaluator will see every source of evidence listed in every observation.  
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 Criteria for Observation Possible Sources of Evidence1 Evaluator Observations 

DIFFERENTIATION 
(Standard 1: Students / 

Standard 4: Instruction) 

 Identification, 
instruction and 
intervention for 
special populations 

 Differentiation of 
instruction to 
support learning 
needs of all students 

 
 
 

 Evidence of differentiation 

 Attempt to modify pace, 

content, products for 

individuals or groups 

 All students appear 

appropriately challenged 

 

RESOURCES  
(Standard 2: Content / 

Standard 4: Instruction) 

 Use of varied 
resources to support 
learner needs  

 Use of technology as 
appropriate to 
support learning and 
engagement 

 
 

 Resources appropriate to 

students 

 Resources aligned with 

objectives 

 Meaningful integration and use 

of technology 
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 Criteria for Observation Possible Sources of Evidence1 Evaluator Observations 
 

CLASSROOM 
ENVIRONMENT  
(Standard 1: Students / 
Standard 5: Environment) 

 Use of strategies to 
motivate students to 
work productively  

 Creation of learning 
situations for 
independent and 
collaborative work 

 Maintenance of an 
environment that is 
safe, respectful and 
conducive to learning 
for all students 

 Students are engaged 

 Students are working 

independently 

 Students are working in 

different groups, 

independently, as a whole class 

 Involvement of students 

 Demonstrations of confidence 

in students (can-do comments 

and high expectations) 

 Respectful environment 

(demonstrated by teacher’s 

concern, warmth, sincerity, eye 

contact, listening, consistent 

treatment of all students) 

 
A

SS
ES

S 

ASSESSMENT OF 
STUDENT LEARNING 

(Standard 3: Assessment) 

 Use of varied 
diagnostic, formative 
and summative 
assessments  

 Analysis of data to 
monitor progress and 
plan, differentiate, 
and modify  
instruction  

 Student involvement 
in self-assessment 

 Communication of 
results 

 Assessment strategies align to 

focus of learning 

 Assessments allow for 

demonstration of learning 

 Assessments are varied 

 Assessments are systematic 

 Assessments are appropriate to 

lesson/students 

 Understanding is monitored 

through: 

o Checking work 

o Asking questions 

o Verbal/nonverbal cues 

o Feedback 

 

  
Teacher’s Signature  ______________________________________    Date  ____________________________ 
 
Evaluator’s Signature  _____________________________________  Date  ____________________________ 
Note:  The teacher and evaluator will sign the Observation Narrative Form to indicate that the lesson has been reviewed and discussed, not that the teacher 
necessarily agrees with the observation comments on this form. 
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Ohio Teacher Evaluation System       The OTES Model 

 

Focused Observation Form (Optional) 
Focused observations are intended to be used as needed in OTES to gather focused information. 
 
Teacher  ___________________________   Date  ______________   Grade/Class  ________________  Subject  ____________________ 
 
Time in:  ___________________________   Time-out:  ________________________________  
 
Evaluator’s Signature  ________________   Date  ______________   Teacher’s Initials (receipt of copy)  ________    Date  _________ 
 
 

Focus of Observation: Focus of Observation:  
O Students   O Content   O Assessment   O Instruction   O Learning Environment 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 O Students   O Content   O Assessment   O Instruction   O Learning Environment 
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Ohio Teacher Evaluation System        The OTES Model 

Observation Rating Rubric (for Options A and C)  
 
Observation (circle one)     1                 2                 
Teacher  ____________________________________        Evaluator  _________________________________  
School  _____________________________________   Date & Time of Pre-Conference   _______________  
Subject  _____________________     Date & Time of Observation  __________________ 
Grade  _______        Date & Time of Post-Conference  _______________                                                           
 
 
DIRECTIONS:  After the classroom observation, the evaluator rates the teacher’s performance for each of the following criteria. (Note that in Race to the Top, the 
levels of teacher performance are described as ineffective, effective, and highly effective. In Ohio’s model, effective corresponds to proficient and highly 
effective corresponds to accomplished.) 

 

  Ineffective Developing Proficient Accomplished Evidence 

P
LA

N
 

FOCUS FOR 
LEARNING 

(Standard 4: 
Instruction) 

 
Sources of 
Evidence: 

Pre-Conference 
 

The teacher does not 
have a clear focus for 
student learning or the 
objective is too general 
to guide lesson planning 
or the objective is 
inappropriate for the 
students.  

The teacher states a 
focus for student 
learning that is 
appropriate for 
students.  

The teacher develops a 
measurable objective for 
student learning that 
aligns with the Ohio 
standards. 
 
The teacher can explain 
the importance of the 
objective and its 
appropriateness for 
students.  

The teacher develops an 
ambitious and 
measurable objective 
for student learning that 
aligns with the Ohio 
standards.  
 
Teacher can explain how 
the objective fits into 
the broader unit and 
course goals for content 
learning and skills.  
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  Ineffective Developing Proficient Accomplished Evidence 
P

LA
N

 

ASSESSMENT 
DATA  

(Standard 3: 
Assessment) 

 
Sources of 
Evidence: 

Pre-Conference 

The teacher plans 
instruction without 
analyzing student 
learning data. 

The teacher 
demonstrates an 
understanding that 
assessment is a means 
of evaluating and 
supporting student 
learning. There is 
evidence of more than 
one measure of student 
performance. The 
teacher may, however, 
have difficulty analyzing 
data to effectively 
inform instructional 
planning and delivery. 

The teacher aligns 
assessment plan to Ohio 
Academic Content 
Standards using clear 
measurement criteria 
and multiple measures 
of student performance.  
The teacher utilizes 
assessment data to 
identify students’ 
strengths and needs to 
plan and modify 
instruction. Evidence 
indicates that student 
learning needs were 
accurately identified.  

The teacher aligns 
assessment plan to Ohio 
Academic Content 
Standards using clear 
measurement criteria 
and multiple measures 
of student performance.  
The teacher uses 
student data to inform 
lesson design and 
implement targeted 
strategies for 
instruction. 

 
P

LA
N

 

PRIOR CONTENT 
KNOWLEDGE / 

SEQUENCE / 
CONNECTIONS 

(Standard 1: 
Students; 

Standard 2: 
Content; 

Standard 4: 
Instruction)  

 
Sources of 
Evidence: 

Pre-Conference 

The teacher makes no 
effort to have the lesson 
build on or connect to 
students’ prior 
knowledge, or the 
teacher may make an 
effort that is ineffective 
or may give an 
explanation that is 
illogical or inaccurate as 
to how the content 
connects to previous and 
future learning.  

The teacher states how 
the lesson connects to 
students’ prior 
knowledge and/or to 
previous lessons and will 
prepare students for 
future learning.  

The teacher makes clear 
and coherent 
connections with 
students’ prior and 
future learning—both 
explicitly to students and 
within the lesson. 
 
When relevant, the 
teacher connects the 
content being learned to 
other disciplines and to 
real-world experiences 
and careers. 

The lesson builds on 
students’ prior 
knowledge in a 
significant and 
meaningful way.  
 
The teacher can 
accurately explain how 
the lesson fits within the 
structure of the 
discipline.  
 
The teacher makes 
meaningful and relevant 
connections between 
lesson content and 
other disciplines and 
real-world experiences 
and careers. 
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  Ineffective Developing Proficient Accomplished Evidence 
P

LA
N

 

KNOWLEDGE OF 
STUDENTS  

(Standard 1: 
Students) 

 
Sources of 
Evidence: 

Analysis of 
Student Data  

Pre-Conference 

The teacher 
demonstrates a lack of 
understanding of why it 
is important to become 
familiar with students’ 
backgrounds, does not 
know how to find this 
information, and lacks 
familiarity with students’ 
backgrounds.  
 
The teacher’s plan for 
instruction does not 
suggest an 
understanding of: 
o Student 

development 

(physical, social, 

emotional, cognitive, 

linguistic) 

o Student learning and 

preferred learning 

styles 

o Students’ 

backgrounds/prior 

experiences 

The teacher 
demonstrates some 
understanding of why it 
is important to become 
familiar with students’ 
background 
experiences, describes 
one procedure used to 
obtain this information, 
and has some familiarity 
with the background 
knowledge and 
experiences of students 
in the class.  
 
The teacher makes an 
attempt to tailor the 
instructional plan to the 
specific population of 
students in the 
classroom. 

The teacher can describe 
the population of 
students in the 
classroom and articulate 
their instructional needs.  
 
The teacher’s plan 
shows evidence of an 
analysis of the students’ 
development, readiness 
for learning, preferred 
learning styles, and 
backgrounds and prior 
experiences. 
 
 

The teacher 
demonstrates a 
comprehensive 
understanding of why it 
is important to become 
familiar with students’ 
background 
experiences, describes 
several procedures used 
to obtain this 
information, and 
demonstrates a clear 
understanding of 
students’ background 
knowledge and 
experiences.  
 
The teacher’s analysis of 
student data shows a 
deep understanding of 
how to connect the data 
to specific instructional 
strategies and plans.  
The teacher plans for 
and can articulate 
specific strategies, 
content, and delivery 
that will meet the needs 
of individual students 
and groups of students.   
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  Ineffective Developing Proficient Accomplished Evidence 
TE

A
C

H
 

LESSON DELIVERY 
(Standard 2: 

Content; 
Standard 4: 
Instruction) 

 
 

Sources of 
Evidence: 

Pre-Conference 
Formal 

Observation 

The lesson is 
disorganized and 
students seem confused. 
 
Explanations may be 
unclear or incoherent, 
and they are generally 
ineffective in building 
student understanding.  
 
The teachers’ strategies 
fail to engage students, 
are inappropriate to the 
content, or discourage 
independent or creative 
thinking.  
 
Students may frequently 
ask questions that show 
confusion or frustration.  
Or, the teacher presents 
information inaccurately, 
leaving students with a 
significant 
misunderstanding. 
 
The lesson is almost 
entirely teacher 
directed. 

Teacher explanations 
are generally clear and 
coherent and accurate. 
 
Some language, but not 
necessarily all, is 
developmentally 
appropriate and precise. 
 
The teacher 
demonstrates an effort 
to re-explain when 
students show 
confusion, but is not 
always able to provide 
an effective alternative 
explanation.  
 
Students may ask some 
clarifying questions.  

Teacher explanations are 
clear and coherent and 
accurate.  
 
The language the 
teacher uses is 
developmentally 
appropriate and precise.  
 
When students 
demonstrate confusion, 
the teacher provides an 
alternative explanation 
or uses different 
instructional strategies. 
 
The teacher encourages 
students to think 
independently, 
creatively, or critically 
about the content.  
 
 

Teacher explanations 
are clear and coherent 
and accurate. 
 
The teacher uses 
developmentally 
appropriate language 
and explanations, using 
specific academic 
language as appropriate. 
 
Students’ questions 
show engagement and 
connections.  
 
The teacher develops 
high-level 
understanding through 
effective questioning 
and varied levels of 
questions. 
 
The teacher uses 
strategies that are 
designed to actively 
encourage independent, 
creative, and critical 
thinking among all.  
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  Ineffective Developing Proficient Accomplished Evidence 
TE

A
C

H
 

DIFFERENTIATION 
(Standard 1: 

Students; 
Standard 4: 
Instruction) 

 
Sources of 
Evidence: 

Pre-Conference 
Formal 

Observation  

The lesson is not 
accessible to most 
students. 
 
The lesson is not 
challenging to most 
students.  
 
The teacher may give 
students only one way to 
engage with the content. 
 
 

The teacher makes the 
lesson accessible to 
most students, though 
some may not be able to 
access certain parts of 
the lesson or some 
students may not be 
challenged.  
 
The teacher provides 
student with more than 
one way to engage with 
content. 
 

The teacher attempts to 
differentiate for 
individual and/or group 
needs through varying 
strategies, activities, 
materials, and/or pacing.  

The teacher makes the 
lesson accessible and 
challenging for nearly all 
students at different 
learning levels.  
 
There is evidence that 
the teacher knows each 
student’s level and 
ensures that the lesson 
meets all students 
where they are.  

 
TE

A
C

H
 

RESOURCES 
(Standard 2: 

Content; 
Standard 4: 
Instruction) 

 
Sources of 
Evidence: 

Pre-Conference 
Formal 

Observation 

Instructional materials 
and resources used for 
instruction are not 
relevant to the lesson or 
are inappropriate for 
students. 
 
Materials and supplies 
are handled inefficiently, 
resulting in significant 
loss of instructional 
time. 
 
Technology is not used 
or is used ineffectively or 
without meaningful 
integration into lesson or 
support for student use. 

Instructional materials 
and resources are only 
partially suitable to 
instructional purposes, 
or students are only 
partially engaged with 
them.  
 
Routines for handling 
materials and supplies 
function moderately 
well, but with some loss 
of instructional time. 
 
Technology is used to 
support the lesson. 

Instructional materials 
and resources are 
aligned to the 
instructional purposes, 
appropriate for students, 
and engage students 
mentally.  
 
Routines for handling 
materials and supplies 
occur smoothly with 
little loss of instructional 
time. 
 
Technology is used 
effectively to meet the 
objectives of the lesson 
and teachers facilitate 
student access to 
technology.  
 
 

Instructional materials 
are varied and 
appropriate to ability 
levels of students, 
actively engage students 
and are suitable to 
instructional purposes.  
 
Routines for handling 
materials and supplies 
work effectively, with 
teacher and students 
assuming responsibility 
for smooth operation. 
 
Technology is 
meaningfully integrated 
into the lesson to 
convey key subject 
matter concepts and 
serves a clear purpose 
for student learning 
and/or engagement.  
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  Ineffective Developing Proficient Accomplished Evidence 
TE

A
C

H
 

CLASSROOM 
ENVIRONMENT 

(Standard 1: 
Students; 

Standard 5: 
Learning 

Environment) 
 

Sources of 
Evidence: 

Pre-Conference 
Formal 

Observation 

There is little or no 
evidence of a positive 
rapport between the 
teacher and students.  
 
There are no evident 
routines or procedures; 
students seem unclear 
about what they should 
be doing. 
 
Transitions are 
inefficient and lessons 
progress slowly enough 
that students are 
frequently disengaged. 
 
The learning 
environment may pose 
safety hazards for 
students. 

Routines and 
procedures are in place, 
but require teacher 
prompting and direction 
when students are 
unclear or idle. 
 
The teacher is fair in the 
treatment of students 
and establishes a basic 
rapport with them.  
 
Attention is paid to the 
safety of the classroom 
environment.  

The teacher transitions 
between learning 
activities and uses 
instructional time 
effectively.   
 
There is evidence of 
varied learning 
situations; whole class, 
cooperative learning, 
small group and 
independent work.  
 
The teacher has positive 
rapport with students 
and demonstrates 
respect for and interest 
in all students.  
 
The classroom 
environment and 
routines are set up to 
ensure the safety of 
students.  
  

The teacher has positive 
rapport with students 
and demonstrates 
respect for and interest 
in individual student’s 
experiences, thoughts 
and opinions.  
 
There are high 
expectations for 
learning.   
 
Routines and 
procedures run 
smoothly and the lesson 
progresses at a quick 
pace.  
 
The classroom 
environment and 
routines are set up to 
ensure the safety of 
students.  
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  Ineffective Developing Proficient Accomplished Evidence 
A

SS
ES

S 

ASSESSMENT OF 
STUDENT 
LEARNING 

(Standard 3: 
Assessment) 

 
Sources of 
Evidence: 

Pre-Conference 
Formal 

Observation 
Post-Conference  

The teacher does not 
routinely use 
assessments to measure 
student mastery. 
 
The teacher rarely or 
never checks for 
understanding of 
content. 
 
The teacher fails to get 
an accurate read of the 
class’s understanding. 
 
The teacher fails to make 
adjustments in response 
to student confusion.  
 
The teacher persists in 
using a particular 
technique for 
responding to 
misunderstandings, even 
when it is not 
succeeding. 
 
The plan for evaluation 
may be inappropriate to 
either the lesson or the 
students.  
 
The teacher does not 
provide students with 
feedback about their 
learning. 

The teacher uses 
assessments to measure 
student mastery. 
 
The teacher checks for 
student understanding 
and makes attempts to 
adjust instruction 
accordingly, but may 
sometimes persist in 
using a particular 
technique even when it 
is not succeeding. 
 
The teacher has a plan 
for assessing student 
learning that aligns with 
the lesson and is 
appropriate for 
students.  
 
Students receive 
feedback about their 
performance.  

The teacher routinely 
uses assessments to 
measure student 
mastery. 
 
The teacher responds to 
some student 
misunderstandings with 
effective scaffolding. 
 
The teacher plans 
products or 
demonstrations of 
understanding that will 
show whether students 
can apply knowledge 
appropriately, correctly, 
and independently in 
new situations. 
 
Students receive 
feedback about their 
performance and 
demonstrate 
understanding of how 
they are doing. 

The teacher routinely 
uses assessments to 
measure student 
mastery and provides 
different ways to 
demonstrate mastery.  
 
The teacher checks for 
understanding at most 
key moments and 
makes whole-class 
adjustments 
accordingly. 
 
When an explanation is 
not effectively leading 
students to understand 
the content, the teacher 
adjusts quickly and uses 
an alternative way to 
explain the concept.  
 
The teacher can 
articulate what the 
students best 
understood, what areas 
remain challenges, and 
how these will be woven 
into subsequent lessons. 
 
Students receive 
substantive and specific 
feedback.  
 
Students are engaged in 
self-assessment and 
show awareness of their 
own strengths and 
weaknesses.  
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Post-Observation Conference: Suggestions for Discussion       Observation:    1           2                
 

The Post-Observation Conference is intended for discussion of the strengths of the lesson observed, and discussion of next steps. The Observation 
Rating Rubric can be used to provide the teacher with an understanding of how his or her performance is rated on a scale; the conference is 
intended to provide formative information that will guide professional planning and learning.  
 
In the Post-Observation Conference, the teacher and evaluator should review and discuss: 

 The Observation Narrative Form, 

 The Observation Rating Rubric, and 

 Additional relevant artifacts or evidence to support the teacher’s performance in Standards 1 through 5. 

The teacher and evaluator may also want to discuss the teacher’s responses to the suggested questions below: 
 

Evaluation of Lesson 

 Did this lesson accomplish what you intended? Why or why not? 

 What were the strengths of this lesson? If you had concerns, what were they? 

Evaluation of Student Learning 

 How successful were your students? 

 How will you adapt future instruction based on your assessment of student learning? 

Reflection on Observation Process 

 What does the observation data tell you about your teaching and students’ learning? 

 What feedback do you have about this process and our work together? 

Next Steps 

 What did you learn from this lesson that you will use the next time you work with this group of students? 

 What other conclusions can you draw?  

 What support will you need in your next steps? 

NOTE: The Appendix to the OTES document includes suggestions for effective questioning in teacher-evaluator conferences. Please consult this 
Appendix for additional guidance in planning and carrying out effective teacher-evaluator conferences.   
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Post-Observation Conference: Rating Rubric Summary Form     Observation:    1           2                
 

The Observation Rating Rubric is intended to be scored holistically. This means that evaluators will assess which level provides the best overall 
description of the teacher. An evaluator will not rate a teacher separately on each individual statement within the rubric, but instead will assess the 
teacher’s overall performance.  This assessment should inform the planning of next steps. 
 
Teacher Name         Evaluator Name    
 
Holistic rating for: 
Plan   Ineffective   Developing     Proficient      Accomplished   

Teach   Ineffective   Developing   Proficient     Accomplished   

Assess   Ineffective   Developing   Proficient     Accomplished   

 
Overall recommended rating:    Ineffective     Developing      Proficient     Accomplished  
 
Next Steps:      
 
 
 
 
 
 
 
 
 

The teacher and evaluator will sign the Rating Rubric Summary Form to indicate that the Holistic Rating of the lesson and the Overall 
Recommended Rating has been shared and discussed.  The “Next Steps” section may be completed by the evaluator or may be completed 
collaboratively at the conference.  If the Overall Rating is “Ineffective” comments must be included in the “Next Steps” section of this form.  These 
comments will provide direction and focus to the teacher for areas of improvement.   
 
Teacher’s Signature ________________________________  Date _________   Evaluator’s Signature ________________________________  Date _________                                                  

 
The teacher may provide additional information to the evaluator within 10 working days of the receipt of this form, and may request a second conference with 
the evaluator.  Any additional information will become part of the observation record. 
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Professional Goal-Setting Tool (Part 1.1 for Goal 1) 
 

Teacher Name: _____________________________________   
 
 

Part 1.1:  Goal-Setting and Planning (to be completed by the teacher and evaluator at the beginning of the year)  

Date of Goal-Setting and Planning Conference:  

Data Sources that Indicate Need for Action (from Data Measures Inventory as relevant) 
1. 
2. 
3. 

Standard for Goal 1 (circle one):   
Students, Content, Assessment, Instruction, Learning Environment, Collaboration & Communication, Professional Responsibility and Growth 

SMART (specific, measurable, attainable, relevant, and time-bound) Goal 1: 
 
 
 
 
 

Action Steps for Goal 1 Evidence Indicators Evidence/Artifacts to Collect Timeline 
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Professional Goal-Setting Tool (Part 1.2 for Goal 2) 
 
Part 1.2:  Goal-Setting and Planning (to be completed by the teacher and evaluator at the beginning of the year)  

Date of Goal-Setting and Planning Conference:  

Data Sources that Indicate Need for Action (from Data Measures Inventory as relevant) 
1. 
2. 
3. 

Standard for Goal 2 (circle one):   
Students, Content, Assessment, Instruction, Learning Environment, Collaboration & Communication, Professional Responsibility and Growth 

SMART (specific, measurable, attainable, relevant, and time-bound) Goal 2: 
 
 
 
 
 

Action Steps for Goal 2 Evidence Indicators Evidence/Artifacts to Collect Timeline 
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Professional Goal-Setting Tool (Parts 2 and 3) 
 
Part 2:  Mid-Year Progress Check (Goals 1 and 2) 

Date of Mid-Year Progress Check Conference:  
For teacher to complete: 
What has been your progress so far – action steps, evidence collection? 
How has this work impacted your teaching and student learning? 
What are your next steps? 

For evaluator to complete: 
How successful has the teacher been to date at working towards the goals? 
What support would be helpful for this teacher to meet these goals?  

 
 
 
 
 
 
 
 

 

Part 3:  End-of-Year Evaluation and Reflection (Goals 1 and 2) 

Date of End-of-Year Conference:  
For teacher to complete: 
What have you learned? 
What did you accomplish by working on these goals? 
Will you continue to work on this goals? 

For evaluator to complete: 
Evaluation of final outcomes: How well did teacher meet the goals? 
Impact on student learning: How did this work effect student learning? 

  
 
 

Teacher’s Signature:                                                                      Date:                            Evaluator’s Signature:                                                                         Date: 
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Professional Goal-Setting Rating 
 

In OTES, the work that teachers put into the goal-setting process informs the end-of-year summative rating of the teacher’s effectiveness. 
Evaluators may want to use a rubric like the following to rate the teacher’s performance. Because teachers have engaged in the goal-setting 
process with their evaluators, many potential problems will have likely been resolved early in the process. By the end of the process, it is assumed 
that teachers will have set measurable, rigorous goals and taken clear steps to achieve them.   
 

Professional Goal-Setting Rating Rubric 

 Ineffective Developing Proficient Accomplished 

NEEDS 
ASSESSMENT/ 

DATA 
SOURCES 

 

 Data are not used to identify 
needs. 

 Goals are not tied to the 
standards. 

 Goals are not rigorous or 
measurable.  

 Data are reviewed, but the 
needs of specific student 
groups are not examined in 
depth. 

 Goals are tied generally to 
standards.  

 Data are reviewed for 
strengths and weaknesses 
and for specific groups of 
students. 

 Goals target specific 
standards. 

 Multiple data sources are 
reviewed in depth. 

 Goals target specific 
standards. 

 

ACTION 
STEPS/ 

EVIDENCE 
INDICATORS 

 Goals are not measurable. 

 Planned steps do not allow 
for mid-point progress check. 

 Planned steps do not reflect 
good practices.  

 Teacher does not meet 
timeline for action steps. 

 No artifacts are collected to 
demonstrate progress.    

 

 Goals are measurable. 

 Action steps link to the goal 
but may not allow for regular 
progress checks.  

 Planned steps reflect good 
teaching practices.  

 Teacher may not meet 
timeline for all action steps.  

 Limited artifacts are collected 
to demonstrate progress.  

 

 Goals are measurable. 

 Action steps are clearly linked 
to the goal and allow for mid-
point progress check.  

 Planned steps reflect good 
teaching practices.  

 Teacher meets timeline for 
action steps.  

 Artifacts collected 
demonstrate progress 
towards goals.  

 Goals are measurable. 

 Action steps align with the 
goal and allow for regular 
progress checks.  

 Planned steps are strongly 
based in reliable and valid 
research-based practices. 

 Teacher meets set timelines, 
and may set additional steps 
and timelines as a result of 
progress checks.  

 Artifacts provide strong and 
thorough  evidence.  

EVALUATION/ 
REFLECTION 

 Goals are not rigorous. 

 Goals are not met.  

 Teacher cannot reflect 
thoughtfully on the process 
or convey learning.  

 

 Goals are easily obtained; not 
a stretch for teacher. 

 Teacher demonstrates limited 
reflection on learning.  

 

 Goals are challenging. 

 Goals are met or, if not, 
teacher communicates 
learning and next steps. 

 

 Goals are rigorous; 
achievement is demanding. 

 Goals are met or, if not, 
teacher can communicate 
learning from goals and next 
steps based on data. 
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Step 4.c: The Professional Project (Option B) 
 

In OTES, experienced teachers who are in a non-evaluation year for their local contracts may choose to complete a professional project for their 
annual evaluation.  
 
This project will be data-based and should connect with one or both of the goals identified during the professional goal-setting process. This project 
may take many forms, and may be completed individually or with other teachers as a group project, perhaps in the form of a grade-level, subject-
area, or school-based professional learning community. 
 
This project will go beyond what teachers are expected to do as part of their regular teaching and professional responsibilities. Ideally, the 
professional project will be link to building and district goals, and will be one which will inform the larger school community.    
 
Teachers engaged in the professional project will: 

 identify the data and evidence that suggests the need for the project,  

 determine the project work,  

 identify expected outcomes in terms of professional growth and student learning,  

 determine the evidence indicators and artifacts that will be collected to evaluate the project’s impact,  

 communicate these to their evaluator as part of the OTES process, 

 analyze evidence and draw conclusions about lessons learned, and 

 share findings with the larger school community. 

The professional project should be determined by the teacher, in consultation with his or her evaluator. The following list provides some examples: 

 Development of curricular materials aligned with the Common Core State Standards; 

 Collaborative development of formative classroom assessments by grade level and/or subject area; 

 Creation and delivery of professional development for building and/or district; 

 Successful application for National Board Teacher Certification. 
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The Professional Project Planning Tool (Option B in OTES) 
 
The following questions will help teachers plan and guide teacher-evaluator conversations around the OTES professional project.  
 

PLANNING 
Project:   What is the planned project? 
Need for Project: What data suggest a need for the project? 

How does the project relate to your goal(s) for the year? 
How does the project relate to the building/district goals? 
How will the project work inform the larger school community? 

Project Details: What work will be carried out for the project? What is the timeline for this work? 
   What evidence and artifacts will be collected? 
   What are the expected outcomes of the project? How will teacher practice/student performance be impacted? 
 

IMPLEMENTATION 
Progress:  What steps are being taken to complete the project? 

What evidence is supporting the effectiveness/success of the project? 
 

REFLECTION 
Outcomes:  In what ways was the project a success? What could have been improved? 
   What are the lessons learned?  
   How was the project effective in improving teacher practice/student performance?    

How can the project inform and support the larger school community? 
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Professional Project Rating 
 

In OTES, the professional project informs the end-of-year summative rating of the teacher’s effectiveness. At the conclusion of the project, teachers 
should write a brief overview of the project (using guiding questions like the ones on the previous page) and assemble a concise portfolio of 
evidence and artifacts of project work/outcomes. Evaluators may want to use a rubric like the following to rate the teacher’s performance.   
 

Professional Project Rating Rubric 

 Ineffective Developing Proficient Accomplished 

PLANNING 
 

 Project is not based on data. 

 Project does not link to 
teacher’s annual goal(s). 

 Project does not link to 
building/district goals.   

 Project is generally data-
based.  

 Project is generally linked to 
annual goal(s).   

 Project generally aligns with 
building/district goals. 

 Project is linked to data.  

 Project links to annual 
goal(s). 

 Project aligns with 
building/district goals.   
 

 Need for project is apparent 
from multiple data sources.  

 Project aligns closely with 
annual goals.  

 Project meets a need for the 
larger school community. 

IMPLEMENT-
ATION 

 Project is not broken down 
into smaller steps.  

 Timelines are not met. 

 Goals and outcomes of 
project are not articulated.  

 Artifacts are not collected to 
demonstrate progress.  

 

 Project is defined. 

 Some timelines may not be 
met.  

 Goals and outcomes are 
described.  

 Artifacts are collected to 
demonstrate progress.  

  
 

 Project is defined clearly, 
with interim steps identified. 

 Timelines are met. 

 Goals and outcomes are clear 
and focused.  

 Artifacts and evidence are 
planned and collected to 
demonstrate progress.  

 Project is described clearly 
and comprehensively, with 
interim steps identified. 

 Timelines are met. 

 Goals and outcomes are clear 
and focused.  

 Artifacts and evidence are 
planned and collected to 
demonstrate progress.  

REFLECTION 

 Project is not completed. 
Project is not rigorous. 

 Project does not impact 
teacher’s practice or 
students’ performance. 

 Teacher cannot reflect 
thoughtfully on the project 
or convey learning.  

 

 Project does not extend 
beyond current practice. 

 Project has little impact on 
teacher’s practice and 
students’ performance.  

 Teacher demonstrates limited 
reflection on learning.  

 

 Project is challenging. 

 Project positively impacts 
teacher’s practice and/or 
students’ performance.  

 Project is achieved, and 
teacher can communicate 
learning. 

 

 Project is rigorous; 
achievement is demanding. 

 Project demonstrably 
improves teacher’s practice 
and/or students’ 
performance—or informs 
future changes that will 
impact performance.  

 Project is achieved, and 
benefits school community. 

 Teacher communicates 
learning to larger community. 
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Step 5: Evidence of Communication and Professionalism (Standards 6 and 7) (for Options A, B, and C) 

All teachers—whether they complete Option A, B, or C in OTES—are expected to meet standards for effective collaboration, communication, and 
professionalism.  

As delineated in Standard 6 (Collaboration and Communication) and Standard 7 (Professional Responsibility and Growth) in the Ohio Standards for 
the Teaching Profession, Ohio teachers must collaborate within the professional learning community and communicate effectively in order to build 
relationships with students, parents, other educators and administrators. In addition, teachers must understand, uphold and follow professional 
ethics, policies and legal codes of professional conduct and take responsibility for professional growth and development throughout their careers. 
Professionalism also involves serving as a role model for students while adhering to state and district policies (e.g., Code of Professional Conduct), 
maintaining good attendance, being reliable and timely in actions and communication, maintaining confidentiality and adhering to record keeping 
and reporting guidelines (e.g., grades, behavior referrals, reports), and being respectful to students, parents, community members, colleagues and 
others in all interactions.   

Because OTES includes both formative assessments of teacher’s ongoing performance and summative evaluations at year end, teachers and their 
evaluators should communicate throughout the year about the teacher’s performance in the areas of collaboration, communication, and 
professionalism.  

To aid in this ongoing communication, the following tools will be helpful to use formatively throughout the year to document and monitor related 
activities. These tools include: 

 Data Collection Tool: Collaboration and Communication 

 Data Collection Tool: Professionalism 

These forms and accompanying artifacts should be submitted to the evaluator for a mid-point progress conference and assessment and an end-of-
year evaluation following the district/school schedule. 
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Data Collection Tool:  Collaboration and Communication (Standard 6) 

 
Directions:  Keep an ongoing log of evidence of collaboration and communication. Select and attach artifacts that represent a variety of types of 
communication/ collaboration, which may include but not be limited to the following: 

 Notes of collaboration occurring  with colleagues  

 Log of phone contacts to parents 

 Descriptions/samples of work produced from collaboration with 
colleagues 

 Documentation of meetings, committees and school event planning 
with parents and other community members 

 Samples of parent newsletters 

 Screen shots of classroom website at various times during the year 

 Log of email contact with parents 

 Log of parent conferences 

Submit to and discuss with evaluator at mid-year and end-of-year conference, following the district/school schedule. 
 

Date Person(s) Artifact/Type of Communication Purpose 

    

    

    

    
    

    

    

    

    

    

    

 
Teacher’s Signature  ______________________________________    Mid-Year Date  _________________ End-of-Year Date  _________________ 
 
Evaluator’s Signature  _____________________________________  Mid-Year Date  _________________ End-of-Year Date  _________________ 
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Data Collection Tool:  Professionalism—Professional Development (Standard 7)  
 
Use this tool to describe professional activities that contribute to professional development and/or positively impact the classroom, school, and/or students and 
the capacity of the organization (building or district) to meet its goals. Attach additional pages of the tool and artifacts/evidence as relevant. Relevant evidence 
may include items such as: 

 Materials from workshops and seminars 

 Samples of materials from professional organizations, conferences, and networks that demonstrate professional collaborations 

 Evidence of service on professional committees 

 Examples of sharing with other educators and administrators knowledge and information in areas of expertise 

 

Professional Development Timeline for Completion 

Type of Activity  
(circle one) 

Focus of Activity 
(circle one) 

Description of Activity and Outcomes Mid-Year End-of-Year 

Individual Teaching Quality     

Collaborative (with 
other teachers/staff) 

School Improvement 

Collaborative (with 
community/other) 

Student Achievement 

Individual Teaching Quality     

Collaborative (with 
other teachers/staff) 

School Improvement 

Collaborative (with 
community/other) 

Student Achievement 

Individual Teaching Quality     

Collaborative (with 
other teachers/staff) 

School Improvement 

Collaborative (with 
community/other) 

Student Achievement 

 
 
Teacher’s Signature  ______________________________________    Mid-Year Date  _________________ End-of-Year Date  _________________ 
 
Evaluator’s Signature  _____________________________________  Mid-Year Date  _________________ End-of-Year Date  _________________ 
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Data Collection Tool:  Professionalism—Professional Behavior (Standard 7)  
 
Use the tool below to indicate understanding and adherence to district/school policies and ethical behavior.  
 

Professional Behavior* Mid-Year Assessment End-of-Year Assessment 
Understands and follows regulations, policies, and agreements 

Consistently Meets 
Demonstrates 

Pattern of Failure 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Follows building/district policies for absences 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Consistently Meets 
Demonstrates 

Pattern of Failure 

Follows building/district policies for student referrals 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Consistently Meets 
Demonstrates 

Pattern of Failure 

Adheres to scheduled duty assignments 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Consistently Meets 
Demonstrates 

Pattern of Failure 

Meets responsibilities with integrity, honesty, fairness, dignity 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Consistently Meets 
Demonstrates 

Pattern of Failure 

Upholds and follows professional ethics laws and policies 
Consistently Meets 

Demonstrates 
Pattern of Failure 

Consistently Meets 
Demonstrates 

Pattern of Failure 

Notes/Evidence: 
 
 
 
 
 
 

  

* The section on Ethical Behavior is intended to be used as part of teachers’ regular/daily performance of duties as an Ohio educator.  It is not 
intended to be used for conduct infractions as outlined in Licensure Code of Professional Conduct for Ohio Educators, ORC 3319.31. The Licensure 
Code of Professional Conduct for Ohio Educators serves as the basis for decisions on issues pertaining to licensure that are consistent with 
applicable law, and provides a guide for conduct in situations that have professional implications for all individuals licensed by the State Board of 
Education, such as teachers, principals, superintendents, and other persons serving schools (e.g., school nurses, coaches, substitute teachers).  As 
education is a public trust, the Ohio Department of Education pursues allegations of unprofessional conduct. 
 
Teacher’s Signature  ______________________________________    Mid-Year Date  _________________ End-of-Year Date  _________________ 
 
Evaluator’s Signature  _____________________________________  Mid-Year Date  _________________ End-of-Year Date  _________________ 
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Step 7:  Summative Evaluation Process 
 
The Summative Evaluation occurs at the end of the evaluation cycle and determines the teacher’s overall performance rating.   The teacher’s 
evaluation cycle will follow the ORC timeline or the district’s collective bargaining agreement.  
 
Each teacher’s Summative Evaluation is based on his/her performance in several areas, which differ by which OTES option has been followed. 
 

Component of OTES 
OPTION A:  

BEGINNING TEACHER 

OPTION B:  
CAREER/CONTINUING TEACHER  

(LOCAL CONTRACT NON-EVALUATION YEAR) 

OPTION C:  
CAREER/CONTINUING TEACHER  
(LOCAL CONTRACT EVALUATION YEAR) 

Formal Observation Process    

The Goal-Setting Process    

The Professional Project    

Communication and Professionalism    

Student Growth and Performance Data*    

 

*The details of the student growth and performance data system are still being determined. In the initial implementation of OTES, teachers will not be evaluated 
based on student growth data.  
 

In Step 7 of OTES, the evaluator: 
1. Assigns a rating for each of the OTES components (as applicable to the teacher) using the OTES tools; and  

2. Calculates the weighted total of all of these components to generate a Summative Evaluation rating for the teacher.   

Following this, the evaluator and teacher meet in a final conference to: 

 Review and discuss all summative forms; 

 Share, discuss, and sign the final Summative Evaluation rating; 

 Discuss goals and professional development for the upcoming year; and  

 Discuss and document an Improvement and Remediation Plan (if required).  
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Cumulative Observation Rating (for Options A and C)  
 
Teacher’s Name  ________________________________         Evaluator’s Name  _______________________________________ 
          
The Cumulative Observation Rating is intended to be used subsequent to all observations. Given the ratings from each individual observation, the 
evaluator will determine which summative score best reflects the teacher’s instructional effectiveness.  This means that evaluators will determine 
which level provides the best overall description of the teacher.  This rating should inform the teacher’s future goal-setting and professional 
development. It provides one measure of teacher effectiveness in the Summative Evaluation. 
 
 
Holistic rating for Observation 1:    Ineffective   Developing     Proficient      Accomplished   
 

Holistic rating for Observation 2:   Ineffective   Developing   Proficient     Accomplished   

 
Holistic rating for Observation 3*:   Ineffective   Developing   Proficient     Accomplished   

 
Summative Rating:     Ineffective     Developing      Proficient     Accomplished  
 
 
 
 
 
 
 
 
 
* Optional according to district policy and/or evaluator  
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Communication and Professionalism Rating Tool (Part 1 of 2)   
 
Part 1:  After completing the Data Collection Tool: Professionalism—Professional Development  and the Data Collection Tool: Collaboration and 

Communication, use the information to complete this summative form and make an assessment of the teacher’s skills and abilities in 
communication and professionalism (Standards 6 and 7). 
 
Teacher Name:  ____________________________________________ Evaluator Name: ______________________________________________  
 
Directions: For each area below, select Meets or Does Not Meet. Teachers who do not meet the expectations generally do so because they have 
demonstrated a pattern of failure to communicate, collaborate, or meet the professional responsibilities of the profession. 
   

COMMUNICATION AND PROFESSIONAL GROWTH Meets Does Not Meet 

Communication: 

 Communicates to students, parents and school staff using clear and correct spoken and written language 

 Uses strategies to communicate in a respectful manner to students and  parents/caregivers about student 
learning and to engage student’s families as valued partners 

  

Collaboration: 

 Collaborates with other teachers, administrators, school and district staff 

 Collaborates with local community and community resources and agencies 

  

Professional Growth: 

 Engages in opportunities to impact teaching quality, school improvement and student achievement 

 Works collaboratively to determine and design professional development opportunities that increase 
professional skills and knowledge  

  

 
Comments/Evidence: 
 

 

 

 

Overall Recommended Rating (Part 1):    Meets   Does Not Meet 
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Communication and Professionalism Rating Tool (Part 2 of 2)  
 

Part 2:  Effective teachers should (1) have no unexcused absences; (2) have no unexcused late arrivals; (3) follow school and district policies; and 

(4) meet the standards of ethical behavior of the profession. If a pattern of failure is evidenced here, the teacher should be rated Does Not Meet.  
   

PROFESSIONALISM 
Meets Does Not 

Meet 

District/School Policies & Collective Bargaining Agreement: 

 Understands and follows federal/state regulations, district/school policies and collective bargaining agreements  

 Follows policies for absences 

 Follows school/district discipline procedures and policies for student referrals 

 Adheres to scheduled duty assignments (e.g., is on-time for duties, properly supervises students as assigned) 

  

Ethical Behavior:* (See Note Below on Ethics) 

 Meets responsibilities with integrity, honesty, fairness and dignity 

 Upholds and follows professional ethics laws and policies (e.g., serves as a positive role model, maintains confidential 
information, maintains security of standardized tests, reports suspected abuse). 

  

 
* The section on Ethical Behavior is intended to be used as part of teachers’ regular/daily performance of duties as an Ohio educator.  It is not 
intended to be used for conduct infractions as outlined in Licensure Code of Professional Conduct for Ohio Educators, ORC 3319.31. The Licensure 
Code of Professional Conduct for Ohio Educators serves as the basis for decisions on issues pertaining to licensure that are consistent with 
applicable law, and provides a guide for conduct in situations that have professional implications for all individuals licensed by the State Board of 
Education, such as teachers, principals, superintendents, and other persons serving schools (e.g., school nurses, coaches, substitute teachers).  As 
education is a public trust, the Ohio Department of Education pursues allegations of unprofessional conduct. 
 
Comments/Evidence: 

 

 

 

Overall Recommended Rating (Part 2):   Meets   Does Not Meet 
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Summative Evaluation of Teacher Effectiveness—Summative Rating 
During the final conference, the teacher and evaluator should: 

 Review and discuss all formative assessments and summative forms; 

 Share, discuss, and sign the final Summative Rating; 

 Discuss goals and professional development for the upcoming year; and  

 Discuss and document an Improvement and Remediation Plan (if required).  

Component: Ineffective Developing Proficient Accomplished 

Cumulative Observation Rating   
    

Professional Goal-Setting Rating 
    

The Professional Project Rating 
    

Student Growth/Performance Data T O  B E  D E T E R M I N E D  

Communication and Professionalism 
    

 
Overall Rating* 

    

 
* The Overall Rating represents a norm rating of multiple measures of effectiveness. If a rating of Ineffective is earned in any of the components, 
an Improvement and Remediation Plan should be developed and implemented in that area. 
 
 
 
Teacher Signature __________________________    Date ________    Evaluator Signature __________________________  Date  _______ 

The signatures above indicate that the teacher and evaluator have discussed the Summative Rating. 
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This section includes: 
 

 Guidelines 
 Gap Analysis and Planning Tool 
 A Sample Timeline for a Teacher Evaluation System 

 Due Process 
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Guidelines  
  

It is recommended that the district establish a project team according to the collective bargaining agreement (teachers, administrators, human resource 
personnel, superintendent designee) to develop and/or revise the districts’ teacher evaluation system. This includes an analysis of the current system and the 
degree of alignment to the Ohio Teacher Evaluation System. The project team should examine performance assessment tools, policies and procedures. Once a 
new system for teacher evaluation has been collectively bargained, the project team should establish an implementation plan that includes:  

 A timeline and communication strategy; 

 A strong representation of teacher members of the committee; 

 Initial training on the performance assessment system; 

 Ongoing training and annual calibration on the performance assessment instrument(s) for all evaluators to ensure reliability; 

 Pilot implementation of new/revised instruments to ensure validity; 

 A process for collecting and analyzing data to inform annual revisions, modifications and further training needs; and 

 A plan for a comprehensive review of the performance assessment system at least every 3 – 5 years to ensure effectiveness over time. 

 
The following guidelines were developed by a group of educational stakeholders during 2009. These guidelines delineate the essential characteristics of a high 
quality teacher evaluation system and will assist districts as they design local evaluation systems for teachers.  Please note that Ohio has developed a <gap 
analysis tool> to assist districts in the redesign of their teacher evaluation systems.  
 

1. The performance assessment system adopted by a school/district should align to the Standards for Ohio Educators. 

 The performance assessment should encourage and support the demonstration of teacher mastery of the Ohio Standards for the Teaching 
Profession. 

 The performance assessment should provide clear statements of expectations for the professional performance of teachers based on the Ohio 
Standards for the Teaching Profession. 

 The school/district should provide high quality professional development on the performance assessment tools, policies and procedures aligned 
with the Ohio Standards for Professional Development. 
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2. A school/district process for the evaluation of teaching performance should be systematic and ongoing in order to promote professional growth and 

student learning. 

 A school/district should develop timelines for formative and summative assessments to allow for individual growth and improvement. 
 Multiple assessments of teachers’ performance should be conducted over time by trained evaluators that may include peers.  If possible, more 

than one evaluator should conduct the assessments to provide objectivity. 
 Evaluators should systematically communicate with teachers through a variety of methods about the performance assessment throughout the 

process. 
 A school/district should develop a system to collect data from formative assessments to plan appropriate professional development opportunities. 

 

3. The performance assessment system adopted by a school/district should take into account experience, skill, longevity, and responsibilities.  Considerations 
could include 

 The components of the evaluation; 

 The type, number, length and frequency of observations; 

 The number and types of artifacts collected; 

 The level of assistance provided to teachers in meeting the proficient, accomplished and distinguished indicators in the Ohio Standards for the 
Teaching Profession; and 

 Appropriate professional development for each developmental stage. 

 

4. The performance assessment system adopted by a school/district should use a variety of measures to collect evidence.  Measures may include but are not 
limited to  

 Formal and informal classroom observations; 

 Observation of practice including teachers’ interactions with colleagues, parents and students;  

 Portfolios compiled by teachers to document a range of activities and responsibilities; 

 Multiple measures of students’ academic progress such as test data, portfolio work and project-based work aligned to state/national academic 
standards; 

 Artifacts of teaching such as lesson/unit plans, letters to parents, written feedback to students, assessments and student work; 

 Student and parent surveys in accordance with local policies; and 

 Teacher reflection and self-assessment. 
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5. A school/district teacher performance system should include three or four clearly defined levels of performance to differentiate performance 
/effectiveness of teachers and encourage continuous professional growth. A performance appraisal rubric should also be developed to guide evaluators in 
assessing how well a teacher is performing in relation to the performance standards and to contribute to reliability among evaluators (Tucker and Stronge, 
Handbook on Teacher Evaluation: Assessing and Improving Performance, 2003). 

 

6. Results of teacher performance assessments have specific and limited uses: 

 By teachers to identify areas for professional growth, to inform their professional development plans and to promote collaboration as well as 
opportunities for teacher leadership as described in the Ohio Standards for the Teaching Profession;  

 By administrators for coaching, identifying needs for professional development, promoting teacher collaboration and making recommendations 
for employment status, assignment, position and differentiated roles and responsibilities and accompanying compensation; and 

 Not to discourage risk-taking or to promote competition among colleagues. 
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Gap Analysis and Planning Tool 
 
This tool will assist schools and districts as they review their current teacher evaluation systems and move toward a more comprehensive teacher 
evaluation system that aligns with the Ohio Teacher Evaluation System framework.  
 
The Analysis Tool breaks down the Guidelines of the OTES framework and illustrates three stages of system development:  initiating, developing and 
advanced.  This tool will help schools and districts assess their current system in relation to the guidelines in the framework.  
 
The Planning Tool can be used by schools and districts to plan next steps for advancing their evaluation system.  Based on the results of the Analysis     

Tool, schools and districts can determine their next steps and develop a plan.  

 


